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Conduct disorders cover a broad range of activities, such as aggressive behaviors, 
theft, vandalism, fire-setting, lying, truancy and running away. Many different terms 
have been used to refer to conduct disorders including acting out, externalizing behaviors, 
anti-social behaviors or conduct problems, and delinquency. For the purposes of this 
research the term "conduct disorders" will be used. 
According to the Diagnostic and Statistical Manual of Mental Disorders (DSM 
IV, 1994), conduct disorders are categorized by two types: (1) childhood-onset type and 
(2) adolescent-onset type. In the childhood-onset type, children, typically male, quite 
often display physical aggression toward others and have troubled peer relationships. In 
the adolescent, more females tend to display mild aggressive behavior and peer 
relationships appear to be customary. In addition, conduct problems usually occur within 
a group. 
According to the DSM-IV (1994), the characteristic behaviors of childhood onset 
type and adolescent-onset type are: "aggressive conduct that causes or threatens physical 
harm to other people or animals. Non-aggressive conduct that causes property loss or 
damage, deceitfulness or theft, and serious violations of rules" (p. 66). Three (or more) 
of these characteristic behaviors will have had to be present during the past 12 months, 
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with at least one behavior present in the past six months. 
The particular conduct disorder targeted for this assignment is aggressive 
behavior. Aggressive behavior can be linked to a number of disorders (i.e., 
schizophrenia, bipolar disorder), however it is most common among conduct disorders. 
Aggressive behavior is classified in the Diagnostic and Statistical Manual of Mental 
Disorders (DSM-IV, 1994) as conduct disorder defined as, "a repetitive and persistent 
pattern of behavior in which the basic rights of others or major age-appropriate societal 
norms or rules are violated" (p. 86). The characteristic definition of aggression is "the 
intentional use of physical or verbal force to obtain one's goal during a conflict" (Kashni, 
Deuser, & Reid, 1991). From this definition of aggression it can be implied that there are 
two forms of aggression, verbal and physical. Verbal aggression can consist of 
intentional yelling, screaming, threatening or similar approaches to achieve a goal in 
conflict. Physical aggression, on the other hand, usually includes hitting, kicking, 
throwing objects, or using a weapon. 
Bandura (1973) found socialized aggressive behavior to have "functional value 
for the user" (p. 2). By using aggressive behavior verbal or physical, an individual can 
attain important means, alter rules to fit their own needs, establish control over and secure 
submission from others, reduce situations that unfavorably affect their well being, and 
remove obstacles that hinder or hamper fulfillment of desired goals. Thus, behavior that 
is punishing for the victim can for a brief period, be rewarding for the aggressor. This 
study will examine the relationship between these behaviors and the child-rearing 
strategies of African American mothers. 
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Most authorities agree that parenting is one of the most difficult tasks any adult 
faces (Vander Zanden, 1993). Moreover, most parents are well intentioned and desire to 
succeed at parenting; however, the task becomes an even larger one when dealing with a 
child who displays problem behaviors. Adults who are challenged with the task of 
parenting children and adolescents with conduct-disordered behaviors, often times find 
themselves extremely overwhelmed. Since the task is a difficult one that encompasses 
many years and consumes much energy, parents have often looked to child mental health 
experts to provide guidelines for rearing children with conduct-disordered behaviors. It 
is the responsibility of the social worker and other mental health practitioners to monitor 
the progress of treatment. It is also essential for the social worker to enact selected 
aspects of the parental role with the child's parent. 
The family is the primary source of support for both children and adults. The 
family is also the primary source for socialization and is where children first learn about 
relationships. The interactions within the family as well as the family environment are 
strongly influenced by the parents' child-rearing practices. Discipline techniques of 
Black parents have often been noted by observers of Black parent-child interaction. 
Although definitive studies of discipline in Black families have yet to be done, many 
researchers have described the Black parent's more direct, physical form of discipline that 
differs from the psychologically oriented approach preferred by mainstream families. 
These include: withdrawal of love or making approval or affection contingent on the 
child's behavior or accomplishment. 
The developmental styles of parents can strongly be attributed to a multitude of 
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variables, including: culture and reference group socialization, how they were reared 
themselves, personality traits, gender, religious affiliation, environmental stressors, single 
parent versus two parent households, and the overall nature of the child. In other words, 
parents do not embark on the enormous task of parenting in a vacuum. 
"Until recently, most socialization research focused on the processes whereby 
parental child-rearing strategies and behaviors shape and influence children's 
development. Little attention was paid to the parents themselves and the context 
in which they carried on their parenting. In addition, the part children play as 
active agents in their own socialization and in influencing the behavior of their 
caretakers was also neglected." (Vander Zanden, 1993, p. 222). 
Before examining the different categories of parenting styles, it is necessary to 
first consider the determinants of those parenting styles. Jay Belsky (1984) proposed 
three major determinants of parental functioning: (1) the personality and psychological 
well-being of the parent; (2) the characteristics of the child; and (3) the contextual 
sources of stress and support operating within and upon the family. In focusing on 
Belsky's second determinant, Sanson and Rothbart (1995) stated that children's 
characteristics do in fact influence the parenting they receive (p. 223). These 
characteristics may include such variables as age, gender, and temperament (for instance, 
aggressiveness, passivity, affectionateness, moodiness, and negativity). 
Most literature supports the notion of three basic categories of parenting styles: 
authoritarian, authoritative, and permissive. Diana Baumrind, (1971) who is a 
developmental psychologist, developed these categories and distinguishes them in the 
following way: the authoritarian parent attempts to shape, control, and evaluate a child's 
behavior in accordance with traditional and absolute values and standards of conduct. 
Obedience is stressed, verbal give-and-take discouraged, and punitive, forceful discipline 
preferred; the authoritative parent provides firm direction for a child's overall activities 
but gives the child considerable freedom within reasonable limits. Parental control is not 
rigid, punitive, intrusive, or unnecessarily restrictive. The parent provides reasons for 
given policies and engages in verbal give and take with the child, meanwhile responding 
to the child's wishes and needs; the permissive parent seeks to provide a non punitive, 
accepting, and affirmative environment in which the children regulate their own behavior 
as much as possible. Children are consulted about family policies and decisions. Parents 
make few demands on children for household responsibility or orderly behavior. In 
addition to these three categories, a fourth parental style, (harmonious), can be found in 
some literature as well. The harmonious parent seldom exercises direct control over their 
children. They attempt to cultivate an egalitarian relationship, one in which the child is 
not placed at a power disadvantage. They typically emphasize humane values as opposed 
to the predominantly materialistic and achievement values they view as operating within 
mainstream society. 
Although the literature about parenting styles and the determinants of such is 
considerable, the literature falls short regarding the parenting styles of African 
Americans. This gap in the literature is often apparent when information based on 
studies of other ethnic groups are used to assess African Americans, and the differences 
are usually interpreted as deficits. In addition, as was previously mentioned, until 
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recently, most socialization research focused on how the child's development is shaped 
and influenced by their parents, and little attention was paid to how children influence the 
behavior of their parents. The lack of research in these two areas suggests the need for 
more research on African American parenting styles and how children play a part as 
active agents in their own socialization. 
In an effort to understand the relationship between parenting and conduct- 
disordered behavior in African American families, the current study will explore the 
relationship between parenting styles of African American mothers and level of 
aggression in their children. Because of the significance of faulty parent-child 
attachment in the development of conduct disorders, it is essential for the social worker to 
enact selected aspects of the parental role with the child's patents. Social workers need to 
enact modeling for appropriate parental behavior, such as limit setting and consistent use 
of appropriate positive and negative reinforcement. In addition social workers should 
nurture parents in their efforts to care for their children. Social workers must also 
understand that many parents of children with behavioral problems may be 
psychologically impaired in their parenting abilities because they were not adequately 
nurtured and parented as children, and therefore, do not possess the requisite skills or 
emotional resources to foster their child's positive growth. 
Statement of the Problem 
This study will examine the relationship between African American mothers' 
parental styles and conduct disorder behavior in their children, specifically aggression. 
Given the dearth of research on conduct-disordered behavior, specifically aggression and 
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the parental styles of African American mothers, this study seeks to address a gap in 
social work knowledge. This study might provide a unique opportunity to add to social 
work knowledge and an understanding of this population, as well as to debunk many of 
the assumptions developed about how this population copes with stressors. 
Purpose of the Study 
The purpose of this study is to determine if there is a significant statistical 
relationship between the parental styles of African American mothers and conduct 
disordered behaviors in their children, specifically aggression. The study will attempt to 
address parental styles, i.e., authoritarian, authoritative, permissive, and harmonious to 
determine which one yields the least amount of aggression in children with conduct- 
disordered behavior. Specially, this study will permit the social worker to ascertain under 
what circumstances the child engages in undesirable behavior, how the parents respond to 
it, and the probable effect of parental responses on the child's future behavior. The social 
worker should be particularly interested in whether parental behavior/parental styles 
reduce or increase the likelihood of future noncompliant behavior. 
It is important for social workers to focus on parents in multiple-problem families 
who are simply overwhelmed by the number and complexity of the difficulties presented 
by their children. This study will provide social workers a framework within which to 
understand this population. It will also provide a basis for meaningful assessment, 
intervention strategies, and treatment. 
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Significance of the Study 
Parents or families in crisis continue to rise. The context in which these families 
are viewed and subsequently assisted, is contingent upon the body of empirical and 
conceptual literature available to practitioners who service this population. African 
American parents are commonly viewed as having more punitive and harsh, 
(authoritarian) parenting styles, than their Caucasian counterparts. This is partially due to 
a lack of literature examining the parenting styles of African Americans and the variables 
which affect them. There is clearly a need for more specific research findings to be made 
available to practitioners, so that more accurate treatment modalities can be developed for 
families of color. In addition, with the prevalence of families in crisis and the daily stress 
involved in parenting, there is a greater need for more research on how the characteristics 
of children affect the rearing strategies of parents. The significance of this study is the 
examination of aggression as a form of conduct disordered behavior in African American 
children and adolescents, and its relationship to the child-rearing strategies of their 
mothers. It is essential for the social worker to come to understand these concepts and 
perceive them as relevant to their treatment of this population. 
"Recent social science research makes evident an increase in attention to 
adolescence as an important phase in the life course, and to the family as a context for 
understanding adolescent development" (Gecas and Seff, 1990, p. 69). Because the 
incidence of several problem behaviors among adolescents is rising, this line of research 
into family and adolescent development is likely to increasingly reflect a particular focus 
on adolescent deviant behavior and its relationship to family process and interaction. 
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Conduct disorders in children and adolescents are a serious problem in the practice of 
social work. Social workers are tasked with controlling this behavior before the disorder 
continues into adulthood. Studies have shown that delinquent or clinically referred 
antisocial behavior identified in childhood or adolescence predicts a continued course of 
social dysfunction, problematic behavior, and poor school adjustment. Several studies 
are available that attest to the breadth of dysfunction of conduct-disordered children as 
they mature into adulthood, therefore, it is necessary that the problem of conduct 
disorders is identified and treated early in the adolescent's life. 
CHAPTER TWO 
LITERATURE REVIEW 
The literature review is organized in the following manner: (1) The Development 
of Conduct Disordered Behavior, (2) Aggression, (3) Parenting Styles of African 
American Mothers, and (4) The Relationship Between Parenting Styles and Deviant 
Behavior. 
The Development of Conduct Disordered Behavior 
According to McMahon and Estes (1997), 
"conduct problems in children constitute a broad range of 'acting-out' behaviors, 
ranging from annoying but relatively minor behaviors such as yelling, whining, 
and temper tantrums to aggression, physical destructiveness, and stealing. 
Typically, these behaviors do not occur in isolation but as a complex or 
syndrome, and there is strong evidence to suggest that oppositional behaviors 
(e.g., noncompliance, argumentativeness) are developmental precursors to more 
serious forms of antisocial behavior" ( p. 130). 
When displayed as a cluster, these behaviors have been referred to as "oppositional," 
"antisocial," and "conduct-disordered." 
According to Costello (1990), conduct problems are among the most frequently 
occurring child behavior disorders, with prevalence rates ranging from 2% for Conduct 
Disorders (CD) and 6% to 10% for Oppositional Defiance Disorder (ODD) in various 
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nonclinic samples. Children with conduct problems also make up the largest single 
source of referrals to outpatient and inpatient child mental health settings, accounting for 
one-third to one-half of referrals (Kazdin, 1995). 
Most children with conduct disorders are boys with academic and social 
difficulties. Many of these children are identified as coming from lower socioeconomic 
backgrounds, have experienced punitive child rearing methods, and are temperamentally 
difficult with high activity level and intensity of response (Rapaport and Ismond, 1984). 
With respect to context, the development and maintenance of conduct problems 
are influenced by genetic/constitutional characteristics of the child (e.g., temperament), 
family (parent-child interaction, parenting practices and social cognition, parental 
personal and marital adjustment), peers (the "deviant peer group"), and broader ecologies 
(the school, neighborhood, and community). Ethnicity and cultural consideration may 
also apply to these contexts (McMahon and Estes, 1997). 
Olewus (1980) found that temperament contributed substantially to the prediction 
of aggressive behavior in adolescent boys. However, temperament variables did not 
contribute to the explanatory variance as much as did family variables, such as maternal 
negativism and permissiveness of aggression. Other investigators have shown that the 
combination of difficulty temperament in infancy with other concurrently measured risk 
factors, such as maternal perception of difficulty, male gender, prematurity, and low 
socioeconomic status (SES) (Sanson, Oberklaid, Pedlow, & Prior, 1991) or inappropriate 
parenting (Bates et al., 1991), is what best predicts subsequent conduct problem behavior. 
The frustration aggression theory adopted by J. Dollard (1977) explains that 
aggression is a learned response to frustrating situations, and that aggressive behavior is 
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reinforced insofar as it proves successful in overcoming frustrations that prevent the 
satisfaction of biological drives of learned motives. Frustration, as Bandura states, "is the 
occurrence of conditions that prevent or delay the attainment of a goal response" 
(Bandura, 1959). Frustration can be seen as early as infancy. The frustration that an 
infant encounters is primarily due to the delay in the satisfaction of his/her bodily needs 
and results from his/her helplessness and inability to care for him/herself. When a child 
is hungry or in some other form of discomfort, it can do nothing else except emit motor 
or vocal responses which let the parent know that something is wrong. "The crying, 
restlessness, and the flailing of limbs seen in infants seem in fact to be the precursors of 
later verbal or physical responses that would unhesitatingly be classed as aggressive" 
(Bandura, 1959). Therefore, the conditions for development of aggressive behaviors are 
present in every infant, however, the child's responses lack the characteristics of 
intentional aggressive acts. Bandura (1959) states that, "it is only when the child has 
learned to attack persons or objects in his environment in such a way as to injure or 
damage them that he can be described as aggression." 
To better understanding the development of conduct disorders, Kemberg and 
Chazan traced the earliest manifestations of aggression in the life of a child. "Earliest 
aggression is not negative in its intentions. It is neutralized aggression, assertiveness, that 
is part of the organism's program to survive" (Kemberg and Chazan, 1992). Similar to 
Bandura, they also point out that the earliest form of aggression can be seen in the infant's 
urgent crying and screaming which communicates panic, extreme discomfort, and what 
seems like intense resentment. Aggression, therefore, is a normal stimulus, however, 
when parents or guardians fail to teach children how to communicate their frustration in a 
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way to "surmount" or overcome the barrier, aggression begins to take a deviant path and 
become counterproductive. "It is because of this failure in integration between positive 
and negative states, or synthesis, that these children exhibit a lack of connectedness 
between cause and effect and a lack of continuity in their relationships with other people" 
(Kemberg and Chazan, 1992). 
Along with conduct disorders (aggression) being traced back to infancy, Kazdin 
identified several other factors that predispose children and adolescents to the problems 
of conduct disorders. Parental factors is one such category. Kazdin (1993) stated that 
"the risk for anti-social behavior in the child is more specifically related to the presence 
of such behaviors in either parent." Criminal behavior and alcoholism of the father are 
two of the strongest parental factors that increase the child's risk for conduct disordered 
behavior. The father's level of aggressiveness during his adolescent years is a good 
predictor of how aggressive the child will be. "In general, a previous history of antisocial 
or aggressive behavior in one's family places children at risk for these behaviors" 
(Kazdin, 1993). The other category that Kazdin identified was that of school related 
factors. The school setting has been studied as contributing to the risk of antisocial 
behavior. For example, elementary or primary schools that are in poor physical 
conditions or that have a low teacher-student ratio have higher rates of delinquency. 
Kingston and Prior (1995) suggest that it is possible that the development of 
aggressiveness in children begins at the age 7 or 8. A sample of 1,121 children ages 7-8 
were used to study the development and correlation of aggressive behaviors. Data was 
collected from the parents on their child-rearing practices. Kingston and Prior (1995) 
hypothesize that "children with a stable pattern of aggressive behavior across time will 
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have the most difficult temperamental characteristics, and that this, in combination with a 
poor mother-child relationship, high levels of hostility, and less optimal child-rearing 
practices will discriminate them from nonaggressive children". 
According to Thressen (1976), aggression is a form of competition. He states that 
in order to survive competition among individuals, populations, and species, aggression 
must exist. He further suggests that aggression is "any behavior which has evolved to 
enhance competitive ability." 
Aggression 
To address the issue of violence (which can be viewed as aggressive behavior) 
author Judith Ross (1994), in a brief abstract, suggests that "schools are the obvious 
places to interact with children and to study, identify, treat, and prevent youth violence 
and its causes" (p. 82). She further stated that, "school based and school linked clinics 
present important opportunities for social workers to connect with a vital initiative and to 
help children and their families cope with a vast array of social and emotional problems 
that contribute to violent acting out behavior" (p. 82). 
Beck (1985) identifies four stages addressing patterns of behavior before an 
aggressive or violent act. These four specific stages will be addressed in the following 
(a) the frustration stage is the first stage in which children may bite their nails or lips, 
lower their voices, tense their muscles, grimace, or otherwise indicate their general 
discontent; (b) the defensive stage is the second stage in which children may lash out at 
or threaten their teachers, other authority figures, or students either verbally or physically; 
or withdraw from others either emotionally or physically, (c ) the aggression stage is the 
third stage in which children may exhibit a myriad of behaviors, including biting, hitting, 
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kicking, or destroying property; and (d) the self control stage is the final stage that Beck 
identifies, in which, without intervention, the child may become sullen, withdrawn, or 
deny that inappropriate behavior has occurred. The result of no intervention in 
preliminary stages could be another act of aggression or violence because intervention at 
early stages often prevents behavior escalation. 
In their article "Understanding and Preventing Acts of Aggression and Violence 
in School-Age Children and Youth," the authors Myles and Simpson (1994) list eight 
strategies for preventing and planning measures for aggressive and violent students. 
1) Practice for a crisis. 
2) Train staff to respond to students' acts of aggression and violence. 
3) Plan for violent and aggressive episodes by dressing appropriately. 
4) Remove items of monetary and sentimental value from reach of 
aggressive and violent students. 
5) Work to establish trust and rapport with students including those 
prone to acts of aggression and violence. 
6) Clearly define behavioral expectations and provide consistent and 
constant consequences for rule compliance and non-compliance. 
7) Remain calm and in control during times when students 
demonstrate aggressive and violent tendencies and actions. 
8) Maintain a therapeutic attitude when dealing with children and 
youth prone to acts of aggression and violence. 
The two authors go further to suggest system-wide policies and procedures 
needed to effectively meet the needs of aggressive and violent students: 
1 ) Offer a full continuum of educational, mental health, and other 
services for aggressive and violent students. 
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2) Enhance communication across agencies and disciplines involved 
with aggressive and violent students. 
3) Facilitate parent and family involvement and provide maximum 
family support. 
4) Train and empower case managers to coordinate programs and 
services for aggressive and violent students. 
Since students who exhibit aggressive and violent behaviors are increasingly 
being seen in the general education setting, it is important that school based personnel, 
particularly the school social worker, have the ability to plan and apply appropriate 
interventions for these students. It is also crucial that school based personnel work 
together on Student Support Teams (SST) to devise and implement policies to meet the 
needs of these students. In addition, school social workers should try to facilitate family 
support, because research is clear that parent involvement in schools increases the childDs 
chances of academic success. 
In their study of aggressive and resistant youth, Davis and Boster ( 1992), state 
that the nature of the violent client is complex and interactive, and that "interventions 
with violent clients cannot afford the illusionary parsimony of single approaches." The 
authors go on to state that a "multidomain" intervention model is required. To treat the 
individual and ignore the dysfunctional environment of that person will only doom the 
intervention to failure before it is begun. Violence (aggression) is generally a lifelong 
difficulty, often resulting from perceived threat on the part of individuals who need to 
learn consistency in their lives. The authors state that "accordingly, modification of 
violent behavior is not a rapid process, and involves commitment on the part of the 
clinician and the client" (Davis & Boster, 1992). 
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In their 1992 study of resistant and aggressive youth, Davis and Boster go on to 
state that, "in relation to cognitive interventions the violent client is likely to have a very 
narrow band of imaginative thought and is likely to habitually appraise situations in an 
aggressive manner and ruminate upon violent fantasies of self-perceptions. Accordingly, 
cognitive therapy should, with due consideration given to the fragile self-esteem of the 
violent client, focus upon alternative appraisal mechanism." 
Most importantly, social workers must develop working relationships with 
African American parents of children with conduct disorders. Social workers must be 
sensitive to the special problems attendant on the provision of mental health care and 
recognize the reality of this disorder. 
Parenting Styles of African American Mothers 
Increasing recognition of the limitations of previous research on blacks has lead to 
a strong effort to understand cultural aspects of child rearing and within group differences 
in parenting style and behavior (Alvey, 1981). Only recently have studies emerged that 
attempt to expand the understanding of within-group variations by focusing on selected 
correlates of parenting styles. Disciplinary styles, for example, of black mothers in 
particular have been described as styles that rarely take the child's needs or wants into 
account and that there is an expectation of unyielding obedience to parental authority, 
usually attempted through physical methods (Hill, 1971). This style is generally 
contrasted with a more responsive and child-focused pattern, the style generally assigned 
to white middle-class parents. 
Some studies have shown that black mothers also operate from a child-focused 
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perspective (Williams and Komblum, 1985). In addition, Dthe strict, no-nonsense 
discipline of Black parents-often characterized as "harsh" or "rigid" or "egocentrically 
motivated" by mainstream-oriented observers-has been shown to be functional, 
appropriate discipline of caring parents' (Peters, 1976; Young, 1970, p. 233). Because 
previous studies have examined parenting styles in a rather undifferentiated way, 
characterizing parents of low socioeconomic status as having parent-centered styles, is 
probably an over simplification and over generalization. Clearly, there is considerable 
variation in the disciplinary styles of blacks parents of lower socioeconomic status, and it 
is likely that these parents are not parent-centered in all aspects of their parenting 
(Williams and Komblum, 1985). In a study conducted by Kelly et. al., disciplinary 
attitudes and practices were examined among low-income black mothers. Aware of the 
confounding literature, the researchers attempted to expand understanding of within- 
group variation by focusing on the sociocultural correlates of disciplinary style inclusive 
of cultural aspects of child rearing. Kelly et. al., enlightened to the characterization of 
low-income black mothers, presented the consideration of the neighborhoods in which 
lower-class mothers must raise their children and suggested reasons as to why these 
mothers may take a parent-oriented approach correlative to adaptability (Kelly, Power, & 
Wimbush, 1992). 
Assuming that parents of lower-socioeconomic status are more parent-centered 
than their middle-class counterparts, consideration of many contributing variables need to 
be examined. As Kelly et. al., suggested, one sociocultural variable to parenting styles is 
neighborhood conditions. Their suggestion is based on the reasoning that a parent 
centered approach may be most adaptive (Kelly, et. al., 1992). Parents of lower- 
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socioeconomic status may expect their children to show obedience because, compared 
with their white middle-class counterparts, children growing up in dangerous 
neighborhoods are at greater risk for involvement in antisocial activity (either as victims 
or as perpetrators), and their parents may be forced to make a greater effort to prevent 
them from getting involved in the first place. In contrast to middle-class parents, who 
can afford to be more tolerant with mild levels of disobedience, the consequences of 
disobedience in a low-income environment may be much more serious and may require 
more forceful methods to prevent any level of involvement. 
A recent study of discipline techniques in a sample of working-class Black 
families reported that mothers became more dynamic in their disciplining as their young 
children began to understand the appropriate behavior parents expected. Most parents 
emphasized obedience. However, obedience was not viewed negatively; it was an 
important issue, often of special significance to a parent. Parents said that they believed 
obedience "will make life easier for my child," "means respect," "is equated with my 
love," or "is necessary if my child is to achieve in school" (Peters, 1981). 
As was previously stated, some research suggests that the influence of parenting 
style may differ across ethnic groups and other family and environmental characteristics. 
Whereas much of the research has indicated that warmth and firm control (authoritative 
parenting style) leads to positive child outcome, A.L. Baldwin, C. Baldwin, and Cole 
(1990) found that high parental control (authoritarian parenting style) was related to 
higher competence among adolescents in high-risk environments. Lower levels of 
control and warmth were associated with competence for adolescents living in low-risk 
environments. Some have argued that the authoritative parenting style does not 
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adequately describe parenting in African American families, particularly as parenting 
relates to child competence (Mason, et. al., 1993). Although authoritative parenting in 
white samples has been deemed the most effective parenting strategy for promoting 
competence in children, Taylor, et. al. (1993) found that in their sample, half of the 
single-parent families were not authoritative and 80% of the two parent families were not 
authoritative. 
The parenting practices associated with African American parents and parents of 
low-socioeconomic status have been punitiveness and little warmth of responsiveness 
toward their children. However, little research has considered the diversity that exists in 
the disciplinary practices within this population, the family, neighborhood, and cultural 
factors that are associated with poverty and economic loss that affect parenting 
orientation. The determinants of parenting attitudes and practices within this population 
seem to only recently begin to be addressed (Bartz and Levine, 1978). 
The Relationship Between Parental Styles and Deviant Behavior 
The critical role of parenting practices in the development and maintenance of 
conduct problem behaviors has been well established. The most comprehensive family 
based formulation for the early-starter pathway has been the coercion model developed 
by Patterson and his colleagues (Patterson, 1982). The model describes a process of 
"basic training" in conduct problem behaviors, which occurs in the context of an 
escalating cycle of coercive parent-child interactions in the home that begins prior to 
school entry. The proximal cause for entry into the coercive cycle is thought to be 
ineffective parental management strategies, particularly in regard to child compliance 
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with parental directives during the preschool period. Child noncompliance is coupled 
with negative, resistant verbalizations and behavior, which often result in parental 
withdrawal or failure to follow through with a command. This pattern of negative 
reinforcement then sets into motion an escalating cycle of reciprocal coercion between 
parent and child, in which each person is reinforced for increasingly negativistic and/or 
aggressive behaviors. As this "training" continues over long periods, significant 
increases in the rate and intensity of these coercive behaviors occurs as family members 
are reinforced by engaging in aggressive behaviors. Furthermore, the child also observes 
his or her parents engaging in coercive responses, and this provides the opportunity for 
modeling of aggression to occur (Patterson, 1982). 
Specifically, Patterson (1982) argues that aggressive behavior in children and 
youth result from inconsistent, ineffective parental discipline. He referred to this 
discipline practice as the "negative reinforcement trap". This "trap," he states, consists of 
parent-child interactions in which both individuals are reciprocally reinforced through 
aversive-coercive behavior. According to him in aversive-coercive behavior, "the parent 
gives a command (aversive event) and the child responds coercively (whines, argues, 
yells) followed by the parent withdrawing the command (removal of aversive event)". 
The findings from several longitudinal studies are consistent with the coercion 
model (e.g., Bates et ah, 1991; Campbell, 1991, 1995). For example, several studies 
conducted by Campbell (1991) and her colleagues have shown that high levels of 
externalizing behavior problems during the preschool period, in conjunction with high 
levels of negative maternal control in observed parent-child interactions and maternal 
personal and/or familial distress, predict subsequent externalizing problems several years 
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later. 
Bandura and Walters (1959) suggest that aggressive behavior does not naturally 
exist in young children, but that it develops out of the socialization process, which begins 
from birth and influences behavior into later years. They identified a child's dependency 
on their parents as having the most significant impact on the way a child is socialized. A 
child routinely imitates the values, standards, and behaviors provided by parents through 
nurturing. 
Bandura and Walters (1959) further state that children and youth who lack solid 
"dependent" relationships with their parents, have limited opportunity to model oneself 
after their parents, and to internalize their standards of behavior. Thus, in the absence of 
such internalized controls, it is plausible that a child's frustration and anger will be 
expressed in a prompt, direct, and socially inappropriate manner (i.e., aggressive 
behavior). 
Bandura (1959) points out that another form of displacement simultaneously takes 
place under the pressure of anxiety about possible punishment or disapproval. Bandura 
goes on to point out that the primary socializing agents are the parents. "When parents 
impose physical restraint or punishment on the child, they (the parent) have a very potent 
weapon in their ability to threaten the child with withdrawal of their affection and 
approval" (Bandura, 1959). As a result, aggressive impulses are aroused and are often 
displaced to other persons and even to non-human objects. 
Dodge , Pettit, and Bates (1994) addressed parental nurturance and discipline, as 
it relates to the development of aggressive behavior in children. Decreased parental 
nurturance and warmth has long been known to be associated with aggressive behavior in 
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children and youth. This is a behavior believed to be more common in families of low 
social-economic status, due to the stressors of economic and social adversities. It is 
difficult for parents to build or continue nurturing and caring relationships with their 
children in the socioeconomically disadvantaged homes and communities where they 
reside. Parents constant preoccupation with psychosocial and economic concerns, breaks 
down their capacity to provide protection and support to their children, as well as their 
ability to respond to their children's needs. 
Contrary to Bandura and Walters (1959), Dodge, et. al. (1994) observed that the 
ability of a child to model and internalize the values, standards, and behaviors provided 
by parents is not impaired by a lack of parental nurturance, that children in low 
socioeconomic families learn aggressive behavior through parental observation and 
modeling. The presumption is, disadvantaged children may live in homes with parents 
who utilized, endorsed and advocated aggression to solve problems, this in turn 
contributed to the child's development of aggressive behavior patterns. 
Harsh discipline (authoritarian) has also been associated with aggressive behavior 
in children and youth. Dodge, et. al. (1994) discovered that parents of low 
socioeconomic status employ harsh discipline for two purposes. First, with high 
prevalence of violence in low socioeconomic environments, parents use harsh discipline 
to try to prevent their children from being victims or perpetrators of criminal activity; 
ultimately the child learns aggression through an association with harsh discipline. 
Secondly, the social isolation and lack of social support experienced by parents of low 
socioeconomic status, results in ineffective parenting, resulting in emotional and physical 
child abuse. Parenting in disadvantaged environments can be a lonely experience without 
the benefits of feedback and encouragement from others. This isolation increases 
emotional distress in parents, resulting in maladaptive parenting and maladjusted 
children. 
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Definition of Terms 
1. "Aggression is behavior that is socially defined as injurious or destructive" 
(Vander Zander, 1997, 246). It generally includes temper outbursts, verbal or 
physical threats, bullying, fights, or hurting others by hitting, biting, or scratching. 
Aggression can be broken down into two forms, verbal and physical. Verbal 
aggression can consist of intentional yelling, screaming, threatening, or similar 
approaches to achieve a goal in conflict. Physical aggression, on the other hand, 
usually includes hitting, kicking, throwing objects, or use of a weapon. 
2. Conduct-disorders cover a broad range of activities, such as aggressive behaviors, 
theft, vandalism, fire-setting, lying, truancy, and running away. According to the 
Diagnostic and Statistical Manual of Mental Disorders (DSM-IV, 1994), conduct 
disorders are categorized by two types: (1) childhood-onset type and (2) 
adolescent-onset type. 
3 Parental style describes various parent-child interactions across a wide range of 
situations and conveys to the child the parent's attitude toward him/her. Parenting 
style has been further broken down into four separate categories by Diana 
Baumrind (1971). She distinguishes among: (1) authoritarian, (2) authoritative, 




There are a number of theories that could be used to explain the relationship 
between the parental styles of African American mothers and conduct-disordered 
behavior in their children, but for the purposes of this study, the ecological perspective, 
as well as the social learning theory will be utilized. 
Many childhood disorders require multiple theoretical frameworks and modalities 
for treatment. The ecological approach to the treatment of African American children 
and their families proposes to be the most responsive to the specific needs of this 
population. The ecological approach broadens the perspective of social work practice 
(Maluccio and Sinangolu, 1981). Certainly the problems and needs of this study's 
population result from the person-environment transaction processes. 
The general approach to practice in working with African American parents and 
their conduct disordered children is the ecological approach, which addresses the specific 
needs of families and children. Vosler (1990) notes that underlying theories such as the 
ecological approach, based on social structure inequities, assume that problems of 
disadvantaged individuals and groups develop through resource disparity, inadequate 
social provision, racial discrimination and barriers in organizational arrangements. The 
issue of poverty or the lack of resources and other adverse conditions ca establish a base 
for advocacy. 
Billingsley (1972) stated that the African family could not be understood in 
isolation or by concentration on the negative aspects of African American family and 
community life. Rather, the African American family can best be understood when 
viewed as a varied and complex institution within the African American community. The 
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ecological systems approach has been used in a wide range of practice environments. 
Logan, et. al. (1991) identify the need to increase the depth of the knowledge base and 
the application of the ecological perspective to practice interventions that respond to the 
needs of African Americans and build on the collective strengths of these families and the 
communities of which they are a part. 
Social work practice that is ecologically oriented and coordinates the treatment 
among the significant interlocking systems with follow up and centralization of 
responsibility will improve the outcome with the African American vulnerable, poor 
family that may have been locked into a generationally perpetuated destructive lifestyle. 
The ecological perspective appears to be an appropriate framework for conceptualizing 
African American family process because it seems to transcend ethnic, racial, 
socioeconomic boundaries and offers specific guidelines for analyzing how a particular 
family functions. 
Social learning theory is the second theoretical framework used in this study. 
Social learning theory proposes that behavior is learned through observing and copying 
others behavior. Bandura (1973) suggested that the behavior response patterns of 
individuals are influenced by various external sources, that the causes of aggressive 
behavior are not solely in the individual, but result from the interplay of cognitive states 
and social behavior. These sources may induce, remove, or restore aggressive behaviors. 
Bandura (1973) also indicated that because aggressive behavior is learned, it can 
also be treated in the same manner—through the observation and modeling of influential 
individuals (parents). The internalizing of nonaggressive behavior through observation 
depends on four processes: (1) attentional processes, a person cannot learn by observation 
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if attention or recognition is not given to the essential features of the model's behavior; 
the functional value of the modeled behavior has to be highly influential for it to be 
observed closely, or it will be ignored; (2) retention processes, when the model is absent 
and cannot serve as a guide, and individual has to have long-term memory in order to 
reproduce symbolic images of the social behavior; (3) motor reproduction processes, 
component skills are required for socially learned behavior to be exhibited; and (4) 
reinforcement and motivational processes, positive incentives (i.e., functional value) 
reinforce and motivate the amount of observational learning retained and exhibited 
(Bandura, 1973, p. 69-72). 
Modeling has three effects on individuals. First, through observation, new 
patterns of behavior, aggressive or nonaggressive, can be acquired. Secondly, modeling 
can either strengthen or weaken inhibitions of behavior that was previously learned. 
Lastly, the actions of others serve as cues to facilitate similar behavior in individuals 
(Bandura, 1973, p. 68-69). 
Statement of the Hypothesis 
There will be no statistically significant relationship between parenting styles of 





This study utilized both exploratory and descriptive research design to determine 
the relationship between parental styles of African American mothers and conduct 
disordered behaviors, (specifically aggression) in their children. "An exploratory study 
explores a research question about which little is already known, in order to uncover 
generalizations and develop hypotheses that can be investigated and tested later with 
more precise and, hence, more complex designs and data gathering techniques" (Grinnell, 
Jr., 1997, p. 279). Descriptive designs are utilized to describe relationships between 
variables. 
Setting 
A non-probability sampling technique was utilized. This involved the selection of 
a sample population by obtaining the most available respondents from a group entitled 
Families and Schools Together (FAST). 
Sampling 
The 31 participants in this study were acquired from a group entitled Families and 
Schools Together (FAST). The entire sample consisted of African American females, 
(mean age of 27). Fourteen of the mothers were married and 11 were single parents. All 
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of the mothers had completed high school, 5 were college graduates, and 1 mother had an 
advanced degree. 
Project FAST is a family-building program with groups that meet once a week for 
eight weeks. The goals of the program include (1) building good communication among 
family members, (2) helping family members express their emotions with one another 
with respect, (3) helping children achieve in school, (4) helping the entire family have fun 
together, and (5) helping parents learn about and work with their children's schools and 
other community resources. During these meetings, the program provides: free evening 
meals, free transportation to and from the meeting, and free child care; adult-supervised 
fun games and activities for children with free prizes for all families; a quiet time for 
parents to talk with one another about parenting, the school, their community, and about 
life in general; one-to-one "quality time" with the parent's 5 to 9 year-old child; and 
information about community resources. 
Data Collection Procedure/Instrumentation 
After speaking to members of the FAST group about the goals of this research 
study, African American mothers were asked to participate by filling out a 40-item 
questionnaire. Along with obtaining verbal consent from volunteers, written consent was 
obtained from a consent form attached to the questionnaire. Included on the consent 
form (see Appendix D) were statements regarding the participant's rights of 
confidentiality and anonymity, with an emphasis on only using the survey for purposes 
pertaining to this study. Contact numbers were also included for participants with any 
additional questions or for those who wanted to obtain results of the research study. 
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The questionnaire was administered in two different elementary school settings, 
where the groups meet on a weekly basis. The first school, Margaret Mitchell 
Elementary School is in the Atlanta Public School system and is located in the Buckhead 
area of Atlanta. The school is set in an upper class neighborhood, however, the majority 
of the students are transported from other parts of the city. The second school, 
Whitefoord Elementary School is located in a moderate to low-income neighborhood in 
east Atlanta. 
The demographic information sheet of the survey (see Appendix B) includes 
questions related to the participant's age, marital status, educational level, employment 
status, approximate household income, number of children, and age and gender of the 
child about whom they would answer some of the questions. 
The dependent variable is the level of aggression displayed by the conduct 
disordered child. The independent variable is the parental style used by African 
American mothers. The measurements of these variables were determined using 
questions from two standardized instruments. The first tool contains questions adapted 
from Eleanor Dibble and Donald Cohen's Parent Report (1994).. (See Appendix D) This 
12-item survey was developed to measure parental styles as falling into 4 different 
categories: (1) authoritarian, (2) authoritative, (3) permissive, and (4) harmonious. It has 
been utilized with a multitude of studies and has been found to have excellent internal 
consistency and good factorial, concurrent, and construct validity. 
The second measurement tool contains questions adapted from Sheila Eyeberg's 
(1994) Child Behavior Inventory (ECBI) (see Appendix B). This is one of the most 
widely used parent-rating scales. This 20-item survey was designed to measure conduct- 
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problem behaviors in children and adolescents between and ages of 2 and 17. The ECBI 
measures a range of problem behaviors including aggression toward others, 
noncompliance, temper tantrums, disruptive and annoying behaviors, stealing, lying, and 
so on. The ECBI has been studied with a number of samples and has excellent internal 
consistency, with an alpha of .93 for intensity of the problem behavior. The ECBI also 
has good concurrent and known-group validity, significantly correlating with independent 
observations of children's behavior, temperamental characteristics of the child, and 
distinguishing conduct-disordered children from nonclinic children. 
Data Analysis 
The data gathered from the two questionnaires were examined using the computer 
program the Statistical Program for the Social Sciences for Windows (SPSSWIN). For 
the purpose of this study, descriptive statistics, frequency distributions, and percentages 
were compiled to provide a demographic profile of the population in the study. Chi 
Square was utilized to determine if there was a correlation between the parental styles of 
African American mothers and their children's conduct-disordered behavior. 
Additionally a bivariate analysis was implemented to explore the correlation between 
individual questions on the survey as related to variables. A two-tailed T-Test was also 
utilized to determine if there were significant correlations of .05 or better between 
variables. 
The frequency and percentages of each question were reviewed. Chi-Square was 
crossed with a two-tailed T-Test to determine if there were significant correlations of .05 
or better between variables. Those that demonstrated a strong correlation were discussed 
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and compared to the frequency distribution and percentages. 
CHAPTER FOUR 
PRESENTATION OF RESULTS 
The purpose of this study was to determine if there was a significant statistical 
relationship between the parental styles of African American mothers and conduct 
disordered behaviors in their children, with a focus on aggression. The study will attempt 
to address parental styles, i.e., authoritarian, authoritative, permissive, and harmonious to 
determine which one yields the least amount of aggression in children with a conduct 
disorder. This chapter will provide a demographic profile and analysis of the hypothesis 
under study, with relevant statistical analysis as well. It displays the details of the data 
collected from the 31 participants about their parental styles and the level of aggressive 
behavior displayed by their children. Additional tables are located in the appendices. 
Demographic Characteristics 
Table 1. What is your approximate age? (N=31 ) 
Cumulative 
Frequency Percent Valid Percent Percent 
Valid 12-21 1 3.2 3.2 3.2 
21-30 11 35.5 35.5 38.7 
31-40 15 48.4 48.4 87.1 
41-40 4 12.9 12.9 100.0 
Total 31 100.0 100.0 
Table 1 shows that of the 31 participants, one mother was under the age of twenty-one, 
and the other mothers ranged in age from twenty-one to fifty. Almost half (48.4%) of the 
mothers were between the ages of thirty-one and forty. 
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Table 2. What is your marital status? (N=31) 
Cumulative 
Frequency Percent Valid Percent Percent 
Valid Married 14 45.2 45.2 45.2 
Single 11 35.5 35.5 80.6 
Divorced 15 16.1 16.1 96.8 
Separated 1 3.2 3.2 100.0 
Total 31 100.0 100.0 
According to Table 2, nearly half (45.2%) of the mothers who participated in the Study 
were married, 35.5% of them were single, 16.1% were divorced and 1 mother was 
separated. 
Table 3. What is your educational level? (N=31) 
Frequency Percent Valid Percent 
Cumulative 
Percent 
9-12 25 80.6 80.6 80.6 
13-16 5 16.1 16.1 96.8 
17-20 1 32.2 3.2 100.0 
Total 31 100.0 100.0 
The data in table 3 indicate that 80.6% of the mothers had completed high school, 16.1% 
had completed college, and 3.2% had obtained a professional, Masters or Doctorate 
degree. 
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Table 4. Are you employed? (N=31) 
Cumulative 
Frequency Percent Valid Percent Percent 
Valid Employed 24 77.4 77.4 77.4 
Unemployed 7 22.6 22.6 100.0 
Total 31 100.0 100.0 
Table 4 demonstrates that 77.4% of the mothers were employed and 22.6% of the 
mothers were unemployed. 
Table 5. What is your approximate household income? (N=31) 
Frequency 
Cumulative 
Percent Valid Percent Percent 
Valid 5,000-14,999 7 22.6 22.6 22.6 
14,000-24,999 7 22.6 22.6 45.2 
25.000-34,999 9 29.0 29.0 74.2 
35-000-44,999 5 16.1 16.1 90.3 
45,000-54,999 1 3.2 3.2 93.5 
65,000-74,999 1 3.2 3.2 96.8 
75,000-84,999 1 3.2 3.2 
Total 31 100.0 100.0 100.0 
According to table 5, 29% of the mothers have a household income ranging between 
$25,000-$34,999, 22.6% have a household income ranging between $5,000-$ 14,999, and 
$15,000-$24,999. There were three mothers that had household incomes above $34,999. 
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Table 6. How many children do you have? (N=31) 
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1.00 5 16.1 16.1 16.1 
2.00 11 35.5 35.5 51.6 
3.00 6 19.4 19.4 71.0 
4.00 6 19.4 19.4 90.3 
6.00 3 9.7 9.7 
Total 31 100.0 100.0 100.0 
Table 6 shows that the 31 mothers who participated in the study had at least one child and 
at most, six children, with 35.5% of the mothers having at least two children. 
Table 7. What is the age of the child for whom you plan to answer the following 
questions? 
Cumulative 
Frequency Percent Valid Percent Percent 
Valid 3.00 2 6.5 6.5 6.5 
5.00 3 9.7 9.7 16.1 
6.00 4 12.9 12.9 29.0 
7.00 4 9.7 9.7 38.7 
8.00 7 22.6 22.5 61.3 
9.00 2 6.5 6.5 67.7 
10.00 6 19.4 19.4 87.1 
14.00 1 3.2 3.2 90.3 
15.00 1 3.2 3.2 93.5 
17.00 1 3.2 3.2 96.8 
20.00 1 3.2 3.2 100.0 
Total 31 100.0 100.0 
Table 7 portrays that the aggression questions were answered about a total of 31 children 
ranging in age from three to twenty, with 22.6% or 7 of the children being 8 years old. 
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Table 8. What is the gender of the child for whom you plan to answer the following 
questions? (N=31) 
Cumulative 
Frequency Percent Valid Percent Percent 
Valid Male 17 54.8 54.8 54.8 
Female 14 45.2 45.2 100.0 
Total 31 100.0 
Table 8 demonstrates that there were 54.8% or 17 male children and 45.2% or 14 female 
children about whom the mothers answered the aggression questions. 
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Table 9. Crosstabulation of Total Parenting Questions by Total Aggression Questions. 
Total Parenting Style Total 
16-31 32-47 48-83 
Total Level of 0-35 Count 
10 10 1 21 
Aggressive Behavior % within 
Total 
Level of 















20.0% 70.0% 10.0% 100% 
Parenting 
Style 












100.0% 100.0% 100.0% 100.0% 
Table 9 displays the results of a cross tabulation between total parenting styles and total 
aggressive behavior. 
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Table 10. Frequency distribution of Total Parenting Style Questions. 
Cumulative 
Frequency Percent Valid Percent Percent 
Valid 16-31 12 38.7 38.7 38.7 
32-47 16 54.8 54.8 93.5 
48-63 2 6.5 6.5 100.0 
Total 31 100.0 100.0 
Total 31 100.0 100.0 
Parenting styles were divided into four categories. Mothers scoring between: 48-63 were 
considered "authoritarian" mothers, 32-47 were considered "authoritative" mothers, 16- 
31 were considered "permissive" mothers, and 0-15 were considered "harmonious" 
mothers. Table 10 displays frequency and percentage distributions for total parenting 
styles. Over half (54.8%) of the mothers fell into the "authoritative" category. 
Surprisingly, 38.7% of the mothers fell into the "permissive" category, and the rest, 6.5% 
were considered "authoritarian" mothers. None of the mothers scored between 0-15 for 
the "harmonious" parental style. 
Table 11. Frequency distribution of Total Aggression Questions? 
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 0-35 21 67.7 67.7 67.7 
36-71 10 32.3 32.3 100.0 
Total 31 100.0 100.0 
Total 31 100.0 
Aggressive behavior was also divided into four categories, ranging from very little or no 
aggression, to very aggressive behavior. Any child falling between 0-35 was considered 
to have no, or very little aggression; children falling between 36-71 were considered 
somewhat aggressive; children falling between 72-107 were considered aggressive, and 
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children falling between 108-143 were very aggressive children. Table 11 shows that 
67.7% of the children fell into the 0-35 category, meaning that they had little or no 
aggression, and that 32.3% fell into the 36-71 category. These 10 children were 
considered somewhat aggressive. 
Table 12. A Bivariate Analysis of Individual Parental Style Questions and Individual 
Aggression Questions. 
Total Parental Style I speak I I I make I am I let I let 
in a change consider clear unaware him/her him/her 
strong rules his/her rules for of what dress as dress as 
way in needs him/her he/she he/she he/she 
order to and to thinks or wants wants 
teach interests follow feels 
him/her when 
to making 
behave my own 
plans 
Total Aggression 1 2 3 5 9 10 11 
2. Verbally fights .421* .374* 
with friends own 
age. 
3. Cheats or tells 
lies. 
.557** 
5. Sets fires. -.453* .477* 
6. Bullies or 
threatens others 
with a weapon. 
.385* 
9. Physically fights 
with sisters or 
brothers 
.653** 
11. Disobeys teachers 
and other 
authoritative 
figures at school. 
.426* 
13. Physically fights 
with friends own 
-.383* 
age. 




15. Verbally fights 




Table 12 displays the results of a bivariate analysis, which was implemented to explore 
the correlation between individual patenting style questions and individual aggression 
questions. On Persons R. Correlation, the closer to 1.0, the stronger the correlation, 
therefore .6 or .7 and higher are considered strong correlations. Questions 2 and 15 of the 
Aggressive Behaviors Scale (ABS) had a correlation with question 1 of the Parental Style 
Scale (PSS). Questions 3, 6, and 15 of the ABS were correlated with question 11 of the 
PSS. Question 5 of the ABS was negatively correlated with question 3 and positively 
correlated with question 5 of the PSS. There was a correlation between questions 9 and 
11 of the ABS with question 10 of the PSS. Question 13 of the ABS was negatively 
correlated with question 9 of the PSS and finally question 14 of the ABS was correlated 
with question 2 of the PSS. Question 9 of the ABS and 10 of the PSS had the strongest 
of all correlations (.653*). 
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Table 13. A Two-Tailed T-Test of Statistical Significance Between Parental Styles and 
Aggression. 
Total Parental Style I speak I I I make 1 am I let 
in a change consider clear unaware him/her 
strong rules his/her rules for of what dress as 
way in needs him/her he/she he/she 
order to and to thinks wants 
teach interests follow or feels 
him/her when 
to making 
behave my own 
plans 
Total Aggression 1 2 3 5 9 11 
2. Verbally fights with friends .020 .042 
own age. 
3. Cheats or tells lies. .001 
5. Sets fires. .014 .008 
6. Bullies or threatens others 
with a weapon. 
.036 
9. Physically fights with sisters 
or brothers 
.000 
11. Disobeys teachers and other 
authoritative figures at school. 
.021 
13. Physically fights with friends 
own age. 
.036 
14. Has explosive or unpredictable 
behavior. 
.008 
15. Verbally fights with sisters or .035 
brothers. 
Table 13 displays the results of a two-tailed T-Test which was also utilized to determined 
if there were significant correlations of .05 or better between variables. Although there 
were some correlations, there were no statistically significant relationships among 
variable. 
CHAPTER FIVE 
SUMMARY AND CONCLUSION 
The purpose of this study was to determine if there was a significant statistical 
relationship between the parental styles of African American mothers and conduct 
disordered behavior, specifically aggression, in their children. More specifically, the 
study attempted to address parental styles, i.e., authoritarian, authoritative, permissive, 
and harmonious to determine which one yielded the least amount of aggression in 
children with conduct-disordered behavior. The conclusion of this study discusses the 
results of the hypothesized relationship between these variables. 
A non-probability sampling technique was utilized in this study to acquire the 31 
participants from a group entitled Families and Schools Together (FAST). The entire 
sample consisted of African American females. In addition, a Chi Square test was 
utilized to discover a correlation among the variables, and a two-tailed T-Test was also 
used to examine the strength of that correlation. 
The results from the study rejected the hypothesis that there will be a statistically 
significant relationship between parental styles of African American mothers and conduct 
disordered behavior, specifically aggression, in their children. Although the hypothesis 
was rejected, significant correlations were found to exist between the dependent variable 
and selected independent variables. Additionally, results of the bivariate analysis 
indicate that there was a strong correlation between question 10, "I let myself be talked 
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out of things," of the Parental Styles Survey and question 9, "physically fights with sisters 
and brothers," of the Aggressive Behavior Scale. 
A review of the results indicated that there was a rather wide range of parenting 
styles among these mothers, and that not all African American mothers, or mothers of 
lower socioeconomic status, should be characterized as being practitioners of only parent 
centered approaches. Responses from the questionnaire showed that over half of the 
mothers fell into the "authoritative" category, and surprisingly many of the mothers fell 
into the "permissive" category. The rest were considered "authoritarian" mothers. These 
* 
results contradict the common view held by our white counterparts, and what most of the 
existing literature says about African American mothers having more harsh and punitive 
parenting styles, or what is considered the authoritarian parental style. In addition, 
responses showed that more than half of the children had little or no aggression and that 
the rest were considered to be somewhat aggressive. 
There were a number of reasons why the hypothesis may have been rejected in 
this study. First, the particular population used in the study, as well as the size of the 
sample may have been factors. Secondly, many of the mothers had more than one child, 
so it was unclear whether the mothers knew to answer the questions on the survey about 
their children who were members of FAST. Because of this, the entire targeted 
population of children for this study was not used to assess aggressive behavior. It was 
not assumed that just because their children were involved with FAST, they would have a 
conduct-disorder, however, many of the children who are selected for FAST are referred 
because of disruptive classroom behavior. Thirdly, there are several confounding 
variables that could have impacted how the mothers have decided to rear their children, 
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but were beyond the scope of this study. Some of these include: how they were reared 
themselves (family or origin), personality traits, gender of the child, religious affiliation, 
environmental stressors, and single parent versus two parent households. 
Additional research is needed to clarify the true role of aggression (Conduct 
Disorder) and parental styles in producing delinquent behavior. These are important 
questions for the social work practitioner that regulate the profession and must be 
addressed. 
Limitations of the Study 
There were a variety of concerns within this study. For example, the particular 
population used in the study, as well as the rather small sample may have been factors. 
The subjects were acquired through small groups of the FAST program, therefore, the 
sample may not have been large enough to generalize the results to outside populations. 
It was also unclear whether the mothers knew to answer the questions on the survey 
about their children who were members of FAST. Because of this, the entire targeted 
population of children for this study was not used to assess aggressive behavior. It was 
not assumed that just because their children were involved with FAST, they would have a 
conduct-disorder, however, many of the children who are selected for FAST are referred 
because of disruptive behavior in their classrooms. In addition, a better standardized way 
of calculating the various categories of parental styles and levels of aggression could 
have been used for this study. 
Suggested Research Direction 
Some recommendations for future use of this study include (1) comparing and 
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contrasting the parental styles of African American mothers with those of white mothers; 
(2) doing a gender comparison for levels of aggression in children; (3) looking at the 
gender of the child as a determinant of parental styles of African American mothers; (4) 
focusing on the role of the father in examining levels of aggression in African American 
males; (5) considering the impact of single parent versus two-parent households on levels 
of aggression; (6) considering the support mechanism of extended family for single 
mothers; and (7) examining the impact of school environment, as well as the level of 
parent involvement in the school on levels of aggression. 
CHAPTER SIX 
IMPLICATIONS for SOCIAL WORK 
The utility of this study about the relationship between African American mothers 
parental styles and their children's conduct disordered behavior can be seen at the micro 
and macro levels of practice for all social workers. Considering both the micro and 
macro levels, such studies and their findings, above all lend more accuracy to the picture 
and context by which practitioners meet black families and program developers create 
frameworks and guides for practitioners. Successfully understanding the socialization 
processes and outcomes of black families lead to accuracy in interventions, programs, 
and service delivery. In addition, culturally, sensitive interactions with patents and their 
children can be promoted by understanding variables at work in their systems. 
Understanding the framework or blueprint by which black parents raise their children can 
lead to more useful methods. Because of the significance of faulty parent-child 
attachment in the development of conduct disorders, it is essential for the social worker to 
enact selected aspects of the parental role with the child's parents. Social workers will 
need to enact modeling for appropriate positive and negative reinforcement - and nurture 
the parents in their efforts to care for their children. Social workers must also understand 
that many parents of children with behavioral problems may be psychologically impaired 
in their parenting abilities because they were not adequately nurtured and parented as 
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children, and therefore, do not posses the requisite skills or emotional resources to foster 
their child's positive growth. This can be particularly critical when working with such 
populations as abusive parents. Additionally, it is important and probably ultimately 
more successful, to be cognizant of not forcing parents to discard their current style of 
parenting. This can be critical if the goal is to modify parenting styles, for it may 
increase the change process. Being mindful of close kin relations among black families 
and how they may reinforce the style targeted for change, may lead social workers to 
attempt to enhance the strengths already present. 
Conduct disorders in children and adolescents have increasingly become a serious 
problem in the practice of social work. Social workers are tasked with controlling this 
behavior before the disorder continues into adulthood. These children who exhibit 
aggressive and violent behaviors are also increasingly being seen in the school setting, 
therefore it is important for school social workers to have the ability to plan and apply 
appropriate interventions for these students. Most importantly, school social workers 
must develop working relationships with the parents of these children, and facilitate 
maximum family support because parental involvement is essential to the overall success 
of children in school. Studies have shown that delinquent or clinically referred antisocial 
behavior identified in childhood or adolescence predicts a continued course of social 
dysfunction, problematic behavior, and poor school adjustment. Several studies are 
available that attest to the breadth of dysfunction of conduct-disordered children as they 
mature into adulthood, therefore it is necessary that the problem of conduct disorders is 





Table A1. What is your approximate age? 
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 12-21 1 3.2 3.2 3.2 
21-30 11 35.5 35.5 38.7 
31-40 15 48.4 48.4 87.1 
41-50 4 12.9 12.9 100.0 
Total 31 100.0 100.0 
Table A2. What is your martial status? 
Cumulative 
Frequency Percent Valid Percent Percent 
Valid Married 14 45.2 45.2 45.2 
Single 11 35.5 35.5 80.6 
Divorced 5 16.1 16.1 96.8 
Separated 1 3.2 3.2 100.0 
Total 31 100.0 100.0 
Table A3. What is your educational level? 
Frequency Percent Valid Percent 
Cumulative 
Percent 
9-12 25 80.6 80.6 80.6 
13-16 5 16.1 16.1 96.8 
17-20 1 3.2 3.2 100.0 
Total 31 100.0 100.0 
Table A4. Are you employed? 
Cumulative 
Frequency Percent Valid Percent Percent 
Valid Employed 24 77.4 77.4 77.4 
Unemployed 7 22.6 22.6 100.0 
Total 31 100.0 100.0 
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Valid 5,000-14,999 7 22.6 22.6 22.6 
15,000-24,999 7 22.6 22.6 45.2 
25,000-34,999 9 29.0 29.0 74.2 
35,000-44,999 5 16.1 16.1 90.3 
45,000-54,999 1 3.2 3.2 93.5 
65,000-74,999 1 3.2 3.2 96.8 
75,000-84,999 1 3.2 3.2 
Total 31 100.0 100.0 100.0 
Table A6. How many children do you have? 
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1.00 5 16.1 16.1 16.1 
2.00 11 35.5 35.5 51.6 
3.00 6 19.4 19.4 71.0 
4.00 6 19.4 19.4 90.3 
6.00 3 9.7 9.7 
Total 31 100.0 100.0 100.0 
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Table A7. What is the age of the child for whom you plan to answer the following 
questions? 
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 3.00 2 6.5 6.5 6.5 
5.00 3 9.7 9.7 16.1 
6.00 4 12.9 12.9 29.0 
7.00 4 9.7 9.7 38.7 
8.00 7 22.6 22.5 61.3 
9.00 2 6.5 6.5 67.7 
10.00 6 19.4 19.4 87.1 
14.00 1 3.2 3.2 90.3 
15.00 1 3.2 3.2 93.5 
17.00 1 3.2 3.2 96.8 
20.00 1 3.2 3.2 100.0 
Total 31 100.0 100.0 
Table A8. What is the gender of the child for whom you plan to answer the following 
questions? 
Cumulative 
Frequency Percent Valid Percent Percent 
Valid Male 17 54.8 54.8 54.8 
Female 14 45.2 45.2 100.0 
Total 31 100.0 
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Table A9. I speak in a strong way in order to teach him/her to behave. 
Frequency Percent Valid Percent 
Cumulative 
Percent 
Almost Never 5 16.1 16.7 16.7 
Seldom 8 25.8 26.7 43.3 
Half the Time 4 6.5 6.7 50.0 
Frequently 9 29.0 30.0 80.0 
Almost Always 3 9.7 10.0 90.0 
Always 3 9.7 10.0 100.0 
Total 30 96.8 100.0 
Missing System 1 3.2 
Total 1 3.2 
Total 31 100.0 
Table A10. I change rules. 
Cumulative 
Frequency Percent Valid Percent Percent 
Valid Never 2 6.5 6.7 6.7 
Almost never 6 19.4 20.0 26.7 
Seldom 16 51.6 53.3 80.0 
Half the time 4 12.9 13.3 93.3 
Frequently 1 3.2 3.3 96.7 
Almost Always 6 3.2 3.3 100.0 
Total 30 96.8 100.0 
Missing System 1 3.2 
Total 1 3.2 
Total 31 100.0 
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Valid Never 2 6.5 6.9 6.9 
Almost never 1 3.2 3.4 10.3 
Seldom 1 3.2 3.4 13.8 
Frequently 9 29.0 31.0 44.8 
Almost always 8 25.8 27.6 72.4 
Always 8 25.8 27.6 100.0 
Total 29 93.5 100.0 
Missing System Missing 2 6.5 
Total 2 6.5 
Total 31 100.0 






Valid Never 6 19.4 20.0 20.0 
Almost never 7 22.6 23.3 43.3 
Seldom 13 41.9 43.3 86.7 
Frequently 2 6.5 6.7 93.3 
Almost always 1 3.2 3.3 96.7 
Always 1 3.2 3.3 100.0 
Total 30 98.8 100.0 
Missing System Missing 1 3.2 
Total 1 3.2 
Total 31 100.0 
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Valid Never 1 3.2 3.2 3.2 
Almost never 1 3.2 3.2 6.5 
Seldom 2 6.5 6.5 12.9 
Half the time 1 3.2 3.2 16.1 
Frequently 5 16.1 16.1 32.3 
Almost always 7 22.6 22.6 54.8 
Always 14 45.2 45.2 100.0 
Total 31 100.0 100.0 
Total 31 100.0 100.0 






Valid Never 3 9.7 10.0 10.0 
Almost never 3 9.7 10.0 20.0 
Seldom 5 16.1 16.7 36.7 
Half the time 3 9.7 10.0 46.7 
Frequently 3 9.7 10.0 56.7 
Almost always 5 16.1 16.7 73.3 
Always 8 25.8 26.7 100.0 
Total 30 96.8 100.0 
Missing System Missing 1 3.2 
Total 1 3.2 
Total 31 100.0 
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Valid Never 4 12.9 14.3 14.3 
Almost never 4 12.9 14.3 28.6 
Seldom 7 22.6 25.0 53.6 
Half the time 5 16.6 17.9 71.4 
Frequently 3 9.7 10.7 82.1 
Almost always 2 6.5 7.1 89.3 
Always 3 9.7 10.7 100.0 
Total 28 90.3 100.0 
Missing System Missing 3 9.7 
Total 3 9.7 
Total 31 100.0 






Valid Never 2 
Seldom 1 
Half the time 2 
Frequently 10 
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Valid Never 8 25.8 26.7 26.7 
Almost never 8 25.8 26.7 53.3 
Seldom 5 16.1 16.7 70.0 
Half the time 3 9.7 10.0 80.0 
Frequently 1 3.2 3.3 83.3 
Almost always 2 6.5 6.7 90.0 
Always 3 9.7 10.0 100.0 
Total 30 96.8 100.0 
Missing System Missing 1 3.2 
Total 3.2 
Total 30 100.0 






Valid Never 6 19.4 20.0 20.0 
Almost never 12 38.7 40.0 60.0 
Seldom 6 19.4 20.0 80.0 
Half the time 1 3.2 3.3 83.3 
Frequently 3 9.7 10.0 93.3 
Almost always 1 3.2 3.3 96.7 
Always 1 3.2 3.3 100.0 
Total 30 96.8 100.0 
Missing System Missing 1 3.2 
Total 1 3.2 
Total 31 100.0 
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Valid Never 4 12.9 13.3 13.3 
Almost never 6 19.4 20.0 33.3 
Seldom 6 19.4 20.0 53.3 
Half the time 3 9.7 10.0 63.3 
Frequently 3 9.7 10.0 73.3 
Almost always 5 16.1 16.7 90.0 
Always 3 9.7 10.0 100.0 
Total 30 96.8 100.0 
Missing System Missing 1 3.2 
Total 1 3.2 
Total 31 100.0 






Valid Never 10 32.3 33.3 33.3 
Almost never 8 25.8 26.7 60.0 
Seldom 5 16.1 16.7 76.7 
Half the time 2 6.5 6.7 83.3 
Frequently 4 12/9 13.3 86.7 
Always 1 3.2 3.3 100.0 
Total 30 96.8 100.0 
Missing System Missing 1 3.2 
Total 1 3.2 
Total 31 100.0 






Valid Never 7 22.6 22,6 22.6 
Seldom 11 35.5 35.5 58.1 
Sometime 7 22.6 22.6 80.6 
Often 6 19.4 19.4 100.0 
Total 31 100.0 100.0 
Total 31 100.0 
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Valid Never 9 29.0 29.0 29.0 
Seldom 10 32.3 32.3 61.3 
Sometime 10 32.3 32.3 93.5 
Often 2 6.5 6.5 100.0 
Total 31 100.0 100.0 
Total 31 100.0 






Valid Never 11 35.5 35.5 35.5 
Seldom 9 29.0 29.0 64.5 
Sometime 9 29.0 29.0 93.5 
Often 1 3.2 3.2 96.8 
Always 1 3.2 3.2 100.0 
Total 31 100.0 100.0 
Total 31 100.0 






Valid Never 14 45.2 45.2 45.2 
Seldom 11 35.5 35.5 80.6 
Sometime 5 16.1 16.1 96.8 
Often 1 3.2 3.2 100.0 
Total 31 100.0 100.0 
Total 31 100.0 
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Valid Never 28 90.3 93.3 93.3 
Seldom 1 3.2 3.3 96.7 
Sometime 1 3.2 3.3 100.0 
Total 30 96.8 100.0 
Missing System Missing 1 3.2 
Total 1 3.2 
Total 31 100.0 






Valid Never 29 93.5 93.5 93.5 
Sometime 1 3.2 3.2 96.8 
Often 1 3.2 3.2 100.0 
Total 31 100.0 100.0 
Total 31 100.0 






Valid Never 31 100.0 100.0 100,0 
Total 31 100.0 100.0 
Total 31 100.0 






Valid Never 26 83.9 83.9 83.9 
Seldom 4 12.9 12.9 96.8 
Often 1 3.2 3.2 100.0 
Total 31 100.0 100.0 
Total 31 100.0 
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Table A29. Physically fights with sisters and brothers. 
Valid Cumulative 
Frequency Percent Percent Percent 
Valid Never 16 51.6 51.6 51.6 
Seldom 9 29.0 29.0 80.6 
Sometime 4 12.9 12.9 93.5 
Often 2 6.5 6.5 100.0 
Total 31 100.0 100.0 
Total 31 100.0 100.0 






Valid Never 27 87.1 87.1 87.1 
Seldom 3 9.7 9.7 96.8 
Sometime 1 3.2 3.2 100.0 
Total 31 100.0 100.0 
Total 31 100.0 






Valid Never 21 67.7 70.0 70.0 
Seldom 5 16.1 16.7 86.7 
Sometime 2 6.5 6.7 93.3 
Often 1 3.2 3.3 96.7 
Always 1 3.2 3.3 100.0 
Total 30 96.8 100.0 
Missing System Missing 1 3.2 
Total 1 3.2 
Total 31 100.0 
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Valid Never 20 64.5 66.7 .66.7 
Seldom 6 19.4 20.0 86.7 
Sometime 3 9.7 10.0 96.7 
Often 1 3.2 3.3 100.0 
Total 30 96.8 100.0 
Missing System Missing 1 3.2 
Total 1 3.2 
Total 31 100.0 






Valid Never 17 54.8 54.8 54.8 
Seldom 11 35.5 35.5 90.3 
Sometime 3 9.7 9.7 100.0 
Total 31 100.0 100.0 
Total 31 100.0 
Table A3 4. Has explosive or unpredictable behavior. 
Valid Cumulative 
Frequency Percent Percent Percent 
Valid Never 20 64.5 64.5 64.5 
Seldom 7 22.6 22.6 87.1 
Sometime 4 12.9 12.9 100.0 
Total 31 100.0 100.0 
Total 31 100.0 
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Table A3 5. Verbally fights with sisters and brothers. 
Valid Cumulative 
Frequency Percent Percent Percent 
Valid Never 14 45.2 45.2 45.2 
Seldom 7 22.6 22.6 67.7 
Sometime 6 19.4 19.4 87.1 
Often 4 12.9 12.9 100.0 
Total 31 100.0 100.0 
Total 31 100.0 






Valid Never 27 87.1 87.1 87.1 
Seldom 3 9.7 9.7 96.8 
Often 1 3.2 3.2 100.0 
Total 31 100.0 100.0 
Total 31 100.0 100.0 






Valid Never 19 61.3 61.3 61.3 
Seldom 4 12.9 12.9 74.2 
Sometime 7 22.6 22.6 96.8 
Always 1 3.1 3.2 100.0 
Total 31 100.0 100.0 
Total 31 100.0 






Valid Never 28 90.3 90.3 90.3 
Seldom 2 6.5 6.5 96.8 
Often 1 3.2 3.2 100.0 
Total 31 100.0 100.0 
Total 31 100.0 
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Valid Never 30 96.8 96.8 96.8 
Seldom 1 3.2 3.2 100.0 
Total 31 100.0 100.0 
Total 31 100.0 






Valid Never 31 100.0 100.0 100.0 
Total 31 100.0 100.0 




Please check the appropriate box or fill in the blanks as accurately as possible. 
1. What is your approximate age? 
□ Under 21 □ 41 - 50 
□ 21-30 □ 51 - 60 
□ 31 - 40 □ 61 and over 
2. What is your marital status? 
□ Married □ Divorced 
□ Single □ Separated 
□ Widowed 
3. What is your educational level? 
□ Elementary (k-8) □ College Degree 
□ High School (9-12) □ Professional, Masters, Doctorate Degree 
4. Are you employed YES [ ] NO [ ] 
5. What is your approximate household income? 
□ Below 14,999 □ 35,000-44,000 0 65,000-74,999 
□ 15,000-24,999 □ 45,000-54,999 0 75,000-84,999 
□ 25,000-34,999 □ 55,000-64,999 □ 85,000 and Above 
6. How many children do you have?  
7. What is the age of the child for whom you plan to answer the following questions? _ 
8. What is the gender of the child for whom you plan to answer the following questions? 
□Male □ Female 
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Parental Styles 
All parents are different and all children are different, so it is important for you to think 
about how you really respond to your child. For each question, check the one response 
that indicates to what degree each statement is true. 
Never = 0 Almost Never = 1 Seldom = 2 Half the Time = 3 
Frequently = 4 Almost Always = 5 Always = 6 
0 1 2 3 4 5 6 
01. I speak in a strong way in order to teach him/her to 
behave. 
02. I change rules 
03. 1 consider his/her needs and interests when making my 
own plans. 
04. I forget things he/she has told me. 
05. I make clear rules for him/her to follow. 
06. 1 let him/her express his/her feelings about being punished 
or restricted. 
07. 1 accept a decision even if its not the way I think. 
08. 1 think of things that will please him/her. 
09. I am unaware of what he/she thinks or feels. 
10. I let myself be talked out of things. 
11. 1 let him/her dress as he/she wants. 
12. I avoid talking to him/her after he/she displeases me. 
Adapted from Eleanor Dibble and Donald Cohen’s Parent Report in Measures for Clinical Practice. Vol. 1, 
2nd ed., 363-370, New York, N.Y.: Free Press, 1994. 
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AGGRESSIVE BEHAVIOR 
If you have more than one child, please choose one between the ages of 5 and 18 to 
respond to the following questions. Below are a series of phrases that describe children’s 
behavior. Please check the box describing how often the behavior currently occurs with 
your child. 
01. Acts defiant when told to do something. 
02. Verbally fights with friends own age. 
03. Cheats or tells lies. 
04. Has temper tantrums. 
05. Sets fires. 
06. Bullies, or threatens others with a weapon. 
07. Hits or kicks his/her parents. 
08. Steals. 
09. Physically fights with sisters and brothers. 
10. Swears or uses obscene language. 
11. Disobeys teachers and other authoritative 
figures at school. 
12. Breaks things on purpose, destroys his/her 
own or others, things. 
13. Physically fights with friends own age. 
14. Has explosive or unpredictable behavior. 
15. Verbally fights with sisters and brothers. 
16. Is often truant from school. 
17. Yells or screams a lot. 
18. Is physically cruel to animals. 
19. Vandal izes property. 
20. Has been involved or referred to juvenile 
court. 
Never Seldom Sometimes Often Always 
Adapted from Sheila Eyeberg’s Child Behavior Inventory (ECBI) in Measures for Clinical Practice, vol. 1, 
2nd ed., 466-470, New York, N.Y.: Free Press, 1994. 
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November 12, 1998 
CLARK ATLANTA UNIVERSITY 
Mrs. Joyce Sloan 
Harris-Johnson Center 
25 Newcastle Street, S.W. 
Atlanta. Georgia 30314 
Dear Mrs. Sloan: 
My name is Jacye Johnson and I am a graduate student in the school of Social Work at 
Clark Atlanta University. I am currently working to complete a thesis research project. 
Briefly, the purpose of my research is to determine if there is a relationship, in African 
American families, between a child’s aggressive behavior and their mother’s parental 
style. The information obtained from the instrument will be kept in strict confidence and 
only used for the purposes pertaining to this study. Results of the study will be made 
available to the agency upon completion of the research. 
I am requesting approval and authorization in selecting at least 30 of the mothers in the 
FAST (Families and Schools Together) program: 12 from Margaret Mitchell Elementary 
School and 18 from the Whitetoord Community resource Center, to conduct the research. 
Approved  
Not Approved  
Thank you in advance for your cooperation. 
Jacye A. Johnson 
Graduate Social Work Student 
Hattie Mitchell. LCSW 
Thesis Advisor 
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Making Families Last ▼ f 
Executive Director 
Robert M Weaver. ACSW' 
November 23.1998 
3uuth Counseling Project 
Harns-johnston Center 
25 Newcastle Street. S W 
Atlanta. Georgia 30314 
(404) 756-2100 
Ms. Jacye Johnson, MSW Student 
Clark Atlanta University 
School of Social Work 
31 James P. Brawley Dr. 
Atlanta, GA 30314 
Dear Ms. Johnson: 
This letter is written to confirm my authorization for you to 
administer surveys for the purpose of your thesis. The 
participants will be mothers in the Families And Schools 
Together (FAST) Program located at both Margaret Mitchell and 
Whiteford Elementary Schools. 
It is understood that their participation is strictly voluntary, and 
the information obtained will be kept in strict confidence 
Agencv Affiliations 
United Way of 
Metropolitan Atlanta 




Familv Service America 
Licensed B\ 
Georgia Department of 
Human Resources 
Accredited Bv 
Council on Accreditation of 
Services for Families and 
Children, Inc 
Incorporated as 
IChild Service and 
Fivnilo Counseling Center 
Main Office 
1105 WVM Peachtree Street. N E 
PO Bo\ 7648. Station C 
Atlanta. Georgia 30357-0645 
(404) 853-2800 
Joyce bloan, LCSW. 
FAST Coordinator. 
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CLARK ATLANTA UNIVERSITY 
Consent Form 
My name is Jacye Johnson and I am a graduate student in the School of Social Work at 
Clark Atlanta University. I am currently working to complete a thesis research project. 
In this study I am trying to obtain information on the relationship between African 
American mothers’ parental styles and their children’s behavior. I am specifically 
targeting the mothers involved with the FAST (Families and Schools Together) program. 
I am only collecting this data for research and statistical purposes in fulfilling 
requirements for my thesis. 
The survey administered will be kept in strict confidence and only used for purposes 
pertaining to this study. You need not write your name on the survey, simply check the 
appropriate box or fill in the blanks as accurately as possible. 
The survey should take no longer than 15 minutes to complete. If you have any questions 
regarding this survey, you may contact me at (404) 346-0222 or Professor Hattie Mitchell 
in the School of Social Work at Clark Atlanta University at (404) 880-6616. 
Thank you for your participation. 
Name Date 
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